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The Poetry By Heart competition is now in its fourth year. Every year it
has been bigger and better than the one before. In 2014-15, we estimate
that over 3,500 students took part in school competitions and over 15,000
students having some new experience of poetry recitation and
memorization.
Those are wonderful numbers to have achieved from our standing start in
2012. But we want many more students to experience the joy of hearing
poetry come alive, becoming a matter of voice and breath and heartbeat
not only printed marks on a page. We know we need to work harder
where it matters most: in helping teachers to develop playful, joyful
learning activities that inspire young people to take a poem to heart and
then to share it aloud. If they subsequently feel moved to take part in a
Poetry By Heart competition, we will of course be delighted, but it’s not a
prerequisite for enjoying poems in this way.
We have drawn together a varied collection of learning activities and ideas
we hope you will find inspiring. These could be used in class or in a poetry
extra-curricular club or reading group; they can be adapted and tinkered
with as much as you like. We see this resource as a starting point. It is
simply what we have developed or collected so far, and we would love to
share your activities and ideas – or your story of trying something here
with a real live class. Simply get in touch via info@poetrybyheart.org.uk or
0117 905 5338 or @poetrybyheart.
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Initial inspiration

Objectives
•

To give students a first-hand
encounter with poetry recitation

•

To inspire students to take part
in a poetry recitation activity

Introduction
Many students will think they have never seen or heard a poem being
recited. That’s a great starting point for thinking about how to get them
involved in Poetry By Heart. First, they need to be inspired by seeing
someone else do it! Here are some ideas to get started.

5 activities to create a buzz

1

1.

Surprise your students by reciting a poem (it can be a short one!)
at the start of each lesson you teach that day - dare them to do
the same in a week’s time.

2.

Co-opt an inspiring – and perhaps surprising - teacher to learn a
poem by heart and recite it: one school’s rugby coach was a star
last year!

3.

If you’ve run a Poetry By Heart competition before, invite last
year’s students to reprise their performances?

4.

Watch some videos of students reciting poems at previous
Poetry By Heart finals: check out the home page of the website
for a showcase of last year’s 8 top finalists, or use the “filter
poems” function on the timeline to find “video links”.

5.

Check out Robert Pinsky’s Favorite Poem project
www.favoritepoem.org/. Hold an open mic event where any
member of the school/college community can simply read/recite
a poem they love. Build from there
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Objectives
•

To help students explore the
online PBH timeline anthology

•

To help students find a poem
they enjoy

Introduction
These quick start activities are mostly about exploring some of the poems
in the Poetry By Heart timeline anthology. The activities offer a variety of
starting points that could be used in class, in a poetry club or reading
group, or independently. The section concludes with a shared learn-ittogether activity to help establish the idea that learning a poem starts with
learning a single line – and it can be fun!

!

3 ways to explore the timeline anthology
1. Listen to some poems Go to the Poetry By Heart website and click on
“A selection from the 2015 finals”. Watch at least one of the videos of last
year’s finalists. Then open the Anthology timeline from the home page.
Click on “filter timeline” in the top grey bar. On the drop-down menu, click
“Audio Link” or “Video Link” and the green “go” button. This will give you
all the poems with audio recordings made by poets or student recitation
videos.
2. Read some poems The Anthology timeline opens in one of ten places
randomly - “refresh” the page or use the scroll bar to time-travel
somewhere else. Pick a poet and click to view the poem. There’s a print
button there or share via Facebook or Twitter. Then, click on the “filter
timeline” button in the top grey bar and pick a topic you fancy. Hit the
green “go” button and you’ll see all the poems tagged with that topic. See
what you can find – the connection is not always obvious!
3. Random poem On the homepage click on the yellow random poem
square and see which poem you get. Read the title and first few lines,
look at the poet portrait and decide whether to “twist” ie hit the lucky dip
button for another choice or “stick” and read/listen to the poem. You can
only “twist” twice; the third poem has to be read. Then see what you can
say about the poem; everyone has to add something new, or modify or
exemplify a comment made by someone else. How far can you get with
the poem in this way? Check out the poem and poet notes at the foot of
the poem if you want to. Be warned, they are never ‘the answer’.
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Objectives
•

To make connections between
the Poetry By Heart timeline
anthology poems and other
‘unseen’ poems

•

To have fun finding pairs of
poems in the timeline anthology
and exploring their connections

Introduction
Now we take a step further, pairing poems to explore their meanings and
effects through comparison and contrast. Mike Dixon, member of the
Poetry By Heart senior development team, offers his selection of poems
for comparing. Julie Blake responds with her selection.

!

Poems for comparing
Mike%Dixon’s%choice%One demanding element within pre and post 16
English specifications concerns the requirement to compare texts. This
led me to consider what poems I might put alongside some of my
favourites in the Poetry By Heart anthology. Below are 6 suggestions:
some challenging and some more straightforward. All the (A) poems are
available at www.poetrybyheart.org.uk whilst the (B) poems are easily
accessible at various sites such as poetryarchive.org and
poetryfoundation.org.
A ‘The Soldier’- Rupert Brooke
B ‘Drummer Hodge’ - Thomas Hardy
This is a popular pairing but it’s a good one. Brooke’s soldier’s death
produces a ‘…corner of a foreign field/That is forever England’ whereas
Drummer Hodge’s body lifeless after a Boer War battle is absorbed in to
the South African landscape. ‘Yet portion of that unknown plain/Will
Hodge for ever be.’
A ‘Ae fond kiss and then we sever’ – Robert Burns
B ‘Since there’s no help come let us kiss and part’ – Michael Drayton
Two poems about love and loss and, in Drayton’s case, lingering hope.
A ‘The Chimney Sweeper’ – William Blake
B ‘The Sluggard’ – Isaac Watts
Taken from his collection ‘Divine Songs’, Watts’ poem is an example of
the kind of morally uplifting and ‘improving’ verse that remained very
popular for many years after its publication. Blake’s poem of course is
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much more morally ambiguous and!challenging whilst seeming to adopt
the conventions of eighteenth century poems for children.
A ‘On the Death of Robert Levet’ – Samuel Johnson
B ‘An Ode on the Death of Mr Henry Purcell’ – John Dryden
Different approaches in style and tone to commemorating the sadly
departed.
A ‘You Are Old Father William’ – Lewis Caroll
B ‘The Old Man’s Comforts and How He Gained Them’ – Robert
Southey
Lewis Carroll’s famous poem from ‘Alce’s Adventures in Wonderland’ and
the poem by Southey that it so amusingly parodies.
A ‘Sir Gawain and the Green Knight’ – The Gawain Poet
B ‘Piers Plowman’ lines 1 to 21 – William Langland
Comparing these two magnificent middle English alliterative poems would
encourage the appreciation of sound effects and the texture of words and
would really draw attention to the acoustic quality of verse.

Find-the-pairs in the PBH timeline
“Find the pairs” is a fun game to have students play as a way of exploring
the anthology and making their own connections with poems. Here are my
six favourite “pairs”: find them on the Poetry By Heart timeline and spot
the connections, then either find a new pair or find another poem you
could add to these pairs to make a trio.
1.
2.
3.
4.
5.

6.

4!

‘Dover Beach’ by Matthew Arnold and ‘Look, We Have Coming
to Dover’ by Daljit Singh
‘Lord Randall’ by an anonymous poet and ‘Langley Lane’ by
Jacob Polley
‘In Summer’s Heat and Mid-Time of the Day’ by Christopher
Marlowe and ‘Strawberries’ by Edwin Morgan
‘Ae fond kiss and then we sever’ by Robert Burns and ‘Goodbye’
by Alun Lewis
‘A mother to her waking infant’ by Joanna Baillie and ‘Waking
with Russell’ by Don Paterson, though for a triple comparative
challenge throw in Sylvia Plath’s ‘Morning Song’ too
‘Sonny’s lettah’ by Linton Kwesi Johnson and ‘Boy Breaking
Glass’ by Gwendolyn Brooks
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Objectives
•

To have a go as a group at
learning some lines of a poem

•

To help students believe it is
possible!

Introduction
Many students will think they could never learn a poem. Here we offer a
shared learn-it-together activity to help establish the idea that learning a
poem starts with learning a single line – and it can be fun!

!
!

Learn a poem together
Find ‘Tichborne’s Elegy’ on the Poetry By Heart Anthology timeline. Listen
to the recording of the poem then share some initial details of the poet’s
biography and context from the poem and poet notes on the web page.
Listen again then look at a copy of the poem. What do you find surprising,
interesting or challenging about this poem?
Next allocate one line of the poem to each person or pair. Each person or
pair then learns their line by heart, then thinks about how best to say it
aloud. Then, have a group recitation of the poem with each person or pair
saying their line in the right sequence. You’re on your way!
Then, from the top of the poem, double up with the next person or pair
and teach each other your lines – everyone will now know two lines.
Join 3 of these doubles together, teach each other again, and now
everyone will know a whole stanza - already!
Try the poem again as a whole group. Then think about these questions:
what features of the poem helped in learning it by heart (eg length, rhyme,
rhythm, repetition of phrases)? Where were the challenges? What
memory techniques did you use to meet the challenge?
Then see who, with a bit more time, can tackle the whole poem!
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Objectives
•

To help students ‘get inside’ a
poem by imagining the first line
as an utterance that breaks a
silence

•

To explore first lines through
creative writing, ideas from
photography and film, and
performance

Introduction
Next, we’re thinking about how to get a reading or recitation of the poem
off on the right foot, by encouraging students to pay careful attention to its
opening line. First, an activity to “think inside” an opening line through a
burst of creative writing; then Julie Blake, Poetry By Heart’s Director,
elaborates opening lines further; then teacher Alison Shaw describes
helping students to lift poems off the page, starting with first lines.

Creative writing bursts
From the Poetry By Heart website homepage, click on “Learning
Resources”; then find the Index of First Lines page. Browse the index,
choosing 2-3 lines that catch your attention in some way but don’t open
the poem pages yet. Instead, write in a short burst what comes after the
opening line, either in a poetic form or in prose. Try two or three short
bursts, then share pieces of writing aloud. Where does the line go? What
kind of poem or story does it set up? Who is the speaker? What is their
situation? Why are they saying this, now? Afterwards, read the original
poem the line is taken from, and compare!

Imagining photographic frames
In his handbook “On Poetry”, Glyn Maxwell talks about a poem’s
conception as “the urge of a human creature, once, upon a time – to
break silence, fill emptiness, colour nothing with something, anything.” He
invites us to think about the opening line of any poem as the precise
moment at which the pressure of that silence breaks into an utterance that
has to be heard. He suggests imagining any first line as a photographic
frame. This “snapshot” invites us to slow down our reading, to think about
the moment this voice starts to speak, where it’s coming from and its
orientation to us, its readers and hearers. He offers these key questions:
“How much of the frame is taken up by the face of the poet? Is his or
her whole figure in the poem, is he or she farther away? Back to you,
gesturing in the distance? Hovering spectrally above? Seated, standing,
walking? Is the picture in colour? What does he or she think of you? Can
you be seen at all? Is the poet present at all? Consider how he or she is
there, how the poet is imprinted on the poem.” It’s a set of questions that
can take us a long way, just with the first line.
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Storyboards
Maxwell also suggests storyboarding as a creative way of getting inside a
poem.
Take a storyboard sheet and use the final frame to visualize the moment
of the opening line. Sketch it and write in the first line as speech.
Then fill in the four or five frames before that. What happened to cause
such a build up that the first line became inevitable? Sketch in the
sequence.
To go further, look at the first and last lines, and consider how the poet
might get from A to B, then read the whole poem.
Really exploring the first line is a great way to “get inside” the poem and to
imagine the voice speaking.

Performance
I love Glyn Maxwell’s idea of the first line of a poem. It puts me in mind of
the transition which is the hallmark of musicals – the sudden switch from
speaking to singing, the giddy energy that leaps out when a character
launches into song. Poems often burst onto the page in a similar fashion
and it struck me that it would be illuminating and fun for students to
explore what could have prompted that bursting forth and show it in a mini
performance.
I chose some of Shakespeare’s sonnets – ones whose first lines were
direct and immediately engaging. We read them through together and
then pairs of students decided which one to make the climax of their
drama. Improvised conversations sprang up all over the class. Friends
started chastising friends; jealous lovers gave vent to their anger; there
was a gradual crescendo then...there it was…’Why didst thou promise
such a beauteous day/ And make me travel forth without my cloak..’
uttered Priya, an accusing finger pointing at Emily; ‘Unthrifty loveliness,
why dost thou spend/Upon thyself thy beauty’s legacy?’ said Ruth from
the window corner, sitting back to back with her partner. The poems
spoken in class were spoken TO someone; they had a real purpose; two
of the secrets of great poetry, according to Adrian Mitchell. The students
had personalised the poems, made them their own. I realised they had got
the poem right off the page and into themselves and the more I could help
them do that, the better.
So, when I saw the first line of Shelley’s ‘Ode to the West Wind’: ‘ O wild
West Wind, thou breath of Autumn’s being,’, I knew my A level class
would have to go outside. A blustery October day helpfully came along
and we left the classroom and each student positioned themselves by a
tree and shouted out the poem. Soon they were battling with the wind
more than the poem – they wanted to get those words into the turbulent
air. The ‘hear, O hear!’ took on a real power, an energy it could never
have harnessed in the classroom.
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Objectives
•

To use the Random Poem
function on the PBH timeline

•

To develop student confidence in
exploring ‘unseen’ poems

Introduction
One of the challenges Poetry By Heart offers is to get to know a poem
that isn’t prepared for an exam - exactly the kind of reading needed for the
“unseen” option. North West regional development coordinator, Karen
Lockney, worked with Susie Cooke at Queen Elizabeth Grammar School
in Penrith to trial an “unseen” lesson based on the Random Poem function
on the Poetry By Heart website. Then, Caroline Mortlake, Lead
Practitioner in English at Beacon Academy in Crowborough, East Sussex
read about this and tried it out.

The lesson that refused to be planned
The aim was to use Poetry by Heart web resources to introduce pupils to
poems that would be ‘unseen’ to them, but crucially ‘unseen’ to us as
teachers also. We would try to read and respond to them together. The
pupils didn’t look 100% convinced. Their views on such questions are
probably not atypical: ‘We might not understand it’, ‘What if we don’t find
the correct meaning?’ There it is, the fear that a poem has a ‘correct
meaning’ to be teased out in the pressure of an exam room.
We showed the Poetry by Heart ‘Random Poem’ feature: press it and one
of 200+ poems will appear. We agreed that we’d be honest and tell the
pupils if we had a head start but the first poem was ‘Blackout’ by Grace
Nichols which neither of us knew. The poem was read out and the pupils
were simply asked to note down and discuss images that leapt out to
them, which we then discussed. The overall context did not present itself
straightaway, but most of us immediately felt a powerful mood of danger,
and we honed in on images and language that gave us that feeling.
All well and good so far, but we were keen to move on. This was all going
to be light touch, emphasising the idea that confidence comes with
frequent exposure and vehemently denying the urge to analyse every
poem. Easier said than done though, as we realised when we got ready
for the next poem and one girl said, ‘But what does this Nichols one
mean?’, pen in hand, ready to scribble our pearls of wisdom down. Our
response seemed counter-intuitive: ‘We aren’t entirely sure yet, but we
are interested in going back to it later’. It’s difficult to tell a pupil that we
aren’t going to tell them the answer because we don’t know it ourselves
yet, but this was at the crux of what we hoped to illustrate.
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We then used the timeline. With a glee for the macabre the pupils chose
the ‘Nasty Ends’ category and then ‘How to Kill’ by Keith Douglas. We
spent longer on this poem, asking each group to learn a 4 line stanza by
heart, putting these together so we had a fairly informal class recital. They
made light work of this, and it allowed us to ask them more about their
own stanza, and what they noticed in those they heard from others. We
talked about whether their increased intimacy with the poem had
developed understanding. Some very powerful personal responses
emerged.
This was the first of regular, sporadic lessons with the ‘little and often’,
‘light touch, deep meaning’ approach, and they will complement other
lessons where pupils spend much more time with poems, often in more
structured contexts. But this sort of risky, ‘let’s see what we get’ lesson
does, we feel, have its place to raise confidence with poetry, to take it off
its pedestal a bit, allowing the brilliance of lines, images, ideas within
poems to shine briefly and randomly, and to allow fresh, personal
response to emerge with increasing confidence.

Planning for risk
The starting point for the lesson was the random poem feature on the
Poetry by Heart website, pulling out an “unplanned” poem from the
excellent anthology. My first challenge was how to make poem available
for students to work on as soon as it came up. My solution was a poetry
starter - how much of the opening of “Night Mail” can you learn in five
minutes? While that ran, a colleague completed the printing for us. Most
got the first two stanzas, but some got further, and had fun doing it.
Our chance poem was Christina Rossetti’s “A Frog’s Fate”. Their first
challenge was to work out the story, the narrative. And as I started to read
it for the first time, I panicked. They wouldn’t get it. It was awkward,
complicated language, contrived, alien, I could hardly get a grip on it
myself. They’d reject it and resent what I’d imposed on them. It would be a
disaster. But very quickly, most groups had latched onto to the Frog’s
death as the key component of the poem’s narrative. I said I needed more
than that. I gave them another two minutes. Then, going from group to
group, I read what they’d got to the rest of the class. One group had
absolutely nailed it – and so I was able to ensure that all groups
understood that basic narrative and felt secure with it.
Next: questions, feelings, atmosphere. The noise in the room changed.
While the class had been trying to get the story, they were fairly loud, with
some off task chat as they struggled with it. Now, knowing the shape and
outline, they were much quieter, more thoughtful. We were all struggling
with the deeper ideas, though. They wanted me to tell them what it meant.
This was where not knowing the poem before the lesson really helped.
They were seeing me having difficulties, and I was!responding to their
questions with more questions. We were in it together. Fantastic. In this
short time they really got to the heart of the poem and its driving ideas.
The discussion as I went round the groups had been very encouraging
indeed. A class who need huge amounts of reassurance all the time
developed confidence and began to work independently in a way I’ve not
seen before. Three cheers for random poetry selection!
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Objectives
•

To learn about a variety of ways
of learning a poem by heart

•

To experiment with some of
them!

Introduction
There is no definitive way to learn a poem by heart. In this section, Poetry
By Heart Regional Development Coordinator, Alison Powell, outlines
some tips and activities to help students find their own best ways of
memorizing a poem.

Take your time
Most of us are unable to simply look at a poem and upload it instantly to
our memories. So allow yourself time to get to know your poem: take it out
for walks, learn to understand the words and love them. Take the time
spent in queues, when walking, eating breakfast, sitting on the bus,
waiting for the lift, and use them to learn your poem. Keep a copy of it with
you at all times. Get to know your poem by taking time to read it.
Dedicate an hour or so to hang out with your poem, learning how it is
structured and what it is saying. Try some or all of the following activities:
•
•
•
•
•
•

Read it aloud several times using different voices – a high
pitched squeaky voice; a low deep voice; a strained voice.
Read each line several times and try emphasising different words
each time.
Write your poem out by hand, decorate it and display it in your
room - then picture it when you recite it.
Record yourself reading the poem or find a recording of the
poem that you like. Play it on a loop and read along with it.
Highlight any interesting patterns of sound or words. Use these
to help you remember the structure and shape of the poem.
Make up movements and gestures to help you memorize your
poem - just remember you can’t use these in your competition
performance!

Imagine your poem
Using your imagination is a powerful strategy for memorization that has
been used by memorizers from the Ancient Greeks to today. With this
technique you create vivid mental experiences, with full colour, sound,
smell and feeling for your memory to enjoy.
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The more entertaining, absurd, beautiful, emotional, unexpected or funny
you can make these imagined experiences, the more likely you are to
remember them, so really go for it. Here’s an example of how this could
work, using the first two lines of poet Chidiock Tichborne’s ‘Elegy’:
“My prime of youth is but a frost of cares;
My feast of joy is but a dish of pain;”
I imagine a younger version of myself. I notice that I am wearing a bright tshirt that has a number one on the front. Underneath the number I can
read the words “My prime of youth”. I say the words out loud as I look at
the young version of myself. I notice that the younger me is becoming
very cold and starting to shiver. I realize that there is suddenly frost
everywhere and we are both shivering as icicles drip around us. I write the
words “is but a frost of cares” in the ice. I imagine the scene vividly and I
recite the first line of the poem “My prime of youth is but a frost of cares”.
Now I notice a delicious feast in front of me. I see all favourite foods there.
I can smell the wonderful dishes and notice my mouth begin to water as I
savour the enticing aromas. On the tablecloth I imagine writing the words
“My feast of joy” and as I do, the main dish that I had been eating
becomes shards of glass and splinters. My mouth is cut open by the glass
(I make this as vivid and gory as I can) and I recite the line “My feast of joy
is but a dish of pain”.
By repeating this process two or three times, making the pictures, sounds,
smells and words bigger, brighter and bolder, we give our memory
something other than words to latch onto. Take the first two lines of your
poem and spend time creating a powerful imagined version of them.

The Memory Temple
The Memory Temple is an ancient technique for memorization in which
you associate the things you want to remember with a sequence of
images located in a familiar building, such as your house. To recall the
information, you mentally walk through the building, see the images and
recall what is associated with them.
Pick a poem you want to learn and then visualize a favourite place and its
rooms. Do any rooms or corners provide a starting place? Take Shelley’s
‘Ozymandias’ as an example: perhaps there is an antique map hanging in
the hall or a postcard or souvenir from someone’s travels? Start there,
visualise the image and learn the line. Then, notice the big pair of shoes
by the door and fix them to the “trunkless legs of stone” line, and so on.
The quirkier the connections, the more likely they might be to stick in the
mind. Make sure the images connect together in a journey around the
building, so that there is a movement that will carry the memory from
beginning to end of the poem.
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Objectives
•

To help students understand the
different dimensions that
constitute a poem’s meanings

•

To use videos of recitations to
explore these dimensions

Introduction
Once the poem has been committed to memory, it’s time to think about
how best to perform it. Julie Blake offers some more thoughts from Glyn
Maxwell’s ‘On Poetry’, some ideas for exploring these using video of past
finalists, and a shared activity for experimenting with the out-loud sound of
the poem in performance (with thanks to Gabrielle Cliff-Hodges for sharing
her PGCE choral reading activities).

!

Sunshine, moonlight, sound and shape
In ‘On Poetry’, Glyn Maxwell describes four important dimensions of
poems: the sunlit side of its immediate meanings; the moonlit side of the
meanings it gives up more deeply; its musicality; and its visual dimension.
The very best Poetry By Heart performances are able, in different ways, to
realize those dimensions, not necessarily equally, but in some measure.
In less successful performances the sunlit side tends to dominate. These
often treat poems as dramatic monologues to be enacted, with the
emphasis on personalizing the voice and drawing attention to the speaker.
How much of a place there is for that depends on the poem, but attention
also needs to be paid to the cooler, shadier side of the meanings.
The best performers have a good ‘ear’ for the musicality of the poem, an
eye for its shape and a recognition that these dimensions are important to
its meaning and how that is communicated and enjoyed. In performance,
it means paying attention to sound patterns and rhythm, and to the
shapes the lines and stanzas make. Performances in which the poem
becomes prose don’t fare well in the higher rounds of the competition.

Multiple voices and interpretations
Working with videos of student recitations can be really productive for
developing a sense of these four dimensions, especially when there are
multiple videos for the same poem.
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Try John Donne’s ‘The Good Morrow’ or Mary Elizabeth Coleridge’s ‘The
Witch’. Play the different videos and explore immediate ideas about what
works in a student’s performance, where your students hear the poem
differently, and what advice they would give them to bring out the full
quality of the poem.
Then look in more detail at the four dimensions. The videos are all of
national finalists so they will all successfully realise the different
dimensions in different ways.
Look closely at one or two of the videos your students like best. How have
these performers realised the sunlit and moonlit meanings of the poem,
the sound and the shape? How have they done this through voice,
emphasis, pace, tone, and so on?

Exploring the sound of the poem
Start by exploring sequences in the poem that you might want to draw
attention to with your voice. These sequences might be particular words,
phrases or lines; shifts in tone or speaker; or lines that are especially
important in some other way. Think about some of the ways you could
use your voice to create different effects. Experiment with saying the
poem in different ways using some of the vocal qualities below, and
exploring what other effects feel right for your poem:
1.
2.
3.
4.
5.

Volume – higher or lower, even or varied
Pitch – high or low, rising or falling or monotone
Tone – joyful or sad, angry or calm, playful or serious, tender or
merciless
Rhythm – regular beat, free-flowing, pounding hearts and missed
heart-beats
Pace – faster or slower or steady throughout

Use this exploration to develop a reading or recitation of the poem, then
try it out! If you’re planning to enter a Poetry By Heart competition, bear in
mind that although the judges are listening for how well you have
expressed the sound of the poem, they’re not keen on extremes of
shouting and whispering, sudden speed and sudden go-slow!
In class you could try choral readings in groups. You might like to think
about the additional possibilities this creates for using multiple voices:
1.
2.
3.
4.

Contrasts: high or low, male or female, gravelly or reedy, breathy
or flat, etc
Positions: speakers in different parts of the room, facing each
other, back to back
Numbers: solos, pairs, speaking in unison
Effects: single or multiple echoes, aural ripples, repetitions.

There is no category for choral reading in the Poetry By Heart competition
but that doesn’t mean you can’t have fun with it anyway! It’s a good way of
building confidence and trying things out.
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